Authentic Communication and CALL: Keeping Keypals

Timothy Takemoto

This paper, in three parts, begins with an introduction to Communicative Language Teaching (CLT) theory and the problems of its realisation in the Japanese TSL classroom. The second part is a practical explanation of how to use an Internet site to recruit non-Japanese keypals and the third part highlights key factors to ensure that interactions with keypals remain motivating and educational. 

1. Introduction and Objectives
The rise in TSL techniques that emphasise communication, as opposed to the grammar-translation and audio-lingual TSL methods, has been slow but sure. According to Asher's theory (1982) of Total Physical Response, learning is only stable and lasting when it promotes an output, or response, from the learner on a visual, acoustic and physical level. Input theorists (Krashen & Terrell 1983) on the other hand, have argued that the most effective way to learn a second language is in the same way that one learns one’s first – naturally  – and emphasised language acquisition (as opposed to learning) achieved by using language for real communication. As a result of the Bangalore Project, Prabhu (1987) argued that giving learners communication tasks to perform using the target language, often outside of the class, was more effective than traditional, in-class language instruction. Many TSL researchers now argue the need for authentic communication, implying motivated interaction with a real audience that is actively involved with the learner (E.g. Ernst, 1994; Johnson, 1991; Klein, 1986. Nunan, 1987; See Egbert, 1993; and Huan, 2000 for reviews). Some researchers (Mayher, et al. 1983; MacGowan-Gilhooly, 1991) go so far as to argue that linguistic interaction, promoting fluency, should come before guided instruction to promote clarity and finally correctness.

From out of this research has grown Communicative Language Teaching (CLT; Savignon, 1991) or the communication centred teaching approach, which stresses the need for motivated communication in real situations. Even critics, that show the benefits of structure focused learning, and the dangers of purely communicative teaching methodologies such as “fossilization” (Higgs & Clifford, 1982), admit the educational value of using language as a communicative tool. For these reasons, teaching language communicatively is, theoretically at least, the dominant language teaching approach today (Goldstein & Gray, 1996). This paper discusses the way in which the Internet can be used to facilitate authentic communication, in particular addressing the difficulties encountered when applying CLT in Japan.

1.2 Difficulties facing CLT in the Japanese TSL Classroom

According to CLT theory outlined above, it is the task of language instructors to provide students with opportunities to receive and produce language in authentic communicative situations. I will focus on two aspects of this task. 

Firstly, for realistic communication to take place there must be a transfer of information; there must be an information gap between the producer and the receiver. This can be achieved through the use of information gap tasks such as: role plays; tasks where one learner is supplied with information that the other learner does not have, and questionnaires, which encourage learners to find out information about their study partner (E.g. Lavery, 2001). Tools such as these are used effectively in the CLT classroom to supplement structure and lexical focused language training. 

Secondly, in authentic communication, the transfer of information is accompanied by a desire or the motivation of the communicator. At the limit, in the case of a child growing up in the world, or a foreigner wishing to make a living in a foreign country the motivation to communicate is a product of the most basic desire: survival. If a baby does not learn to speak, then it cannot make its demands for food and warmth understood, if an immigrant labourer does not learn to speak the language of her new home then she will be unable earn money to survive. It is no wonder therefore that in these situations language learning is motivated to a degree unobtainable in the language classroom, and language acquisition likewise proceeds at a rate that even the most motivated classroom student will find difficult to match (Krashen & Terrell 1983). This is not to say that the criticisms mentioned above (Higgs & Clifford, 1982) will not apply. Motivated communication may still result in the acquisition of “pidgin.” But nonetheless, in combination with instruction on language structure, motivated communication will result in the greatest increase in language proficiency. 

This second facet of the task facing the language instructor is therefore to create situations in which the language learner is motivated to communicate. In the classroom, the instructor can make use of both extrinsic and intrinsic motivation (Lile, 2002). In order to make use of intrinsic motivation the language instructor makes use of teaching materials such as games, input about topics that are of interest to the learner, and questionnaires, the answer to which learners are interested in finding the answer. The desire to make friends, to accumulate information, and to compete can all be used successfully in this way. Extrinsically, the instructor can through various means of evaluation place a requirement upon the learner to reach certain levels of achievement. But such extrinsic motivation methods themselves rely on the intrinsic motivation of the learner to reach such goals. So at the end of the day, language acquisition will be a factor of the learners’ intrinsic motivation toward communicating in the target language. 
A major difficulty encountered when attempting to motivate communication arises out of this final proviso. However interesting the games, questionnaires or source materials that an instructor brings to the classroom, there will remain an element of pretence (i.e. a lack of authenticity) in that the learner will be aware that they can achieve the communication tasks more easily using their native language. This problem is essentially difficult to overcome. All too often, just when a particular methodology or teaching material is found to excite the interest of learners, due to the very motivation therein instilled, the learners resort to using their native language, to help them win the game, to complete the questionnaire, or find out the information given in a particular text.  The instructor is faced with a peculiar paradox in that communication tasks which do not arouse the interest of the learners may be carried out faithfully, if lackadaisically, in the target language. But tasks that are interesting enough to summon the motivation required to break through the structural differences between their own and the target language, result in use of their native language to perform the task. 

As has been pointed out by many authors (E.g. Petersen et al., 1990), the lack of necessity for speaking English is one of the reasons for the lack of motivation and the lack of success in English language acquisition among Japanese. Both inside and outside of the classroom, the occasions where there is a motivated necessity to speak in English are rare. Translations of foreign language books and news articles are readily available. The Japanese economy, with a level of foreign trade lower than both other G8 nations and Asian nations, places relatively few demands upon people in the world of business to speak English. The number of non-Japanese speaking residents of Japan is low. Even when venturing abroad, for the purpose of leisure at least, travellers can choose to be accompanied by guides that are able interpret, and to stay at hotels where are employed Japanese speaking staff. The characteristics of the Japanese economy, its relative strength and insularity, provide one of the reason why Japanese levels of English are lower than those of other Asian nations, where the need to trade in English are far greater. 

While foreign language materials are available in Japan, except for those in employed in academic research, medicine and technology, the need to read or listen to such materials is negligible. This is even more the case in respect of the need to produce foreign languages since contact with non-Japanese speakers is still extremely low. A survey of university students revealed that for over 90%, the only people encountered that did not speak Japanese were Monbusho employed Assistant Language Teachers. 

In a sense then, the Japanese situation with regard to foreign language production was, until recently, a closed nation, sheltered from contact with non-Japanese languages. The present report echoes recent authors (Nishigaki & Louis, 2001) in claiming that the Internet can be compared to Perry’s “Black Ships”; it has facilitated the linguistic opening of Japan. Until the creation of the Internet, the opportunities for the use of foreign languages in a genuine communication situation were negligible. Now, with the Internet, the opportunities are as varied, challenging and interesting, as they are innumerable. A whole world of non-Japanese speaking friends, information exchange partners and fellow language learners is immediately available through any computer terminal, and even through most Japanese mobile telephones.

1.3 Using the Internet to Facilitate Motivated Authentic Communication

The idea of using the Internet as a language-teaching tool is far from new. (Blatt, 2000; Bromley, 1995; Egbert, 1993; Green & Green 1993; see Huan 2000 for a review). Some researchers have highlighted the use of email communication across cultures (Belise, 1996; El-Wardi & Johns 1998; Kitao, 1996; Kaufman, 1998; Lapp, 1996; Mello 1998; Robb, 1996; Tella 1992a & 1992b; Vilmi, 1996; Warschauer, 1995; Wolf 1997; Nozawa, 2001 See Kung, 2002 for a review). However, none of these reports have given precise instructions on how individuals can obtain a keypal, and there is a lack of specific, practical suggestions for enhancing keypal communication in the Japanese TSL context. 

The following sections of this report outline one method of making use of the Internet as a foreign language acquisition tool where foreign language acquisition becomes secondary to the act of communication and practical suggestions on how to make, keep and enjoy communication with email penpals (hereafter referred to as “keypals” in keeping with the literature, as listed on the ERIC database).

2. Finding an Internet Keypal

There are a variety of Internet web sites available for making Internet keypals. Just one of these, which has been found effective in finding keypals for University students, is at the web site “J@pan Penfriend” at the following address

http://japan-guide.com/penfriend/index_j.php
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In order for students to access this website it will be necessary for them to log onto the computer system, execute Netscape Navigator and enter the address above into the white horizontal box at the top of the window. 

J@pan penfriend is part of: japan-guide.com which is a general-purpose web portal introducing Japanese culture to the world. It is visited by a large number of those interested in Japanese language and culture from overseas. The main, entrance page is shown in Figure 1．

There are English, Japanese and German versions of the keypal site, with a French version under construction. In order to give students greater exposure to English, the instructor can encourage them to use the English page at

http://japan-guide.com/penfriend/index_e.php
However, for ease of explanation to learners in Japan, the Japanese page will be introduced here. 
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First of all it is necessary to become a member of the site by clicking on the “登録” button (circled in Figure 1) in the top right hand corner of the entrance page. This will lead to the rule page (Figure 2) which explains that the service is free, that one can enrol only once from one email address, and advice that since there is some abuse of the system it is advisable to register from an online mail account rather than from a personal email address. If students have been properly advised to ignore such mail then, in my experience, the use of a personal email address does not result in a deluge of direct male (spam). Clicking on the “ルールに従う”(circled in Figure 2) button leads to the first of the registration pages (Figure 3) where the user is required to enter their email address, given name, surname, and country. Here learners should be encouraged to use nicknames (see below), which should be entered in roman letters. 

Pressing the “送信” button (circled in Figure 3) leads to a confirmation screen (Figure 4). In order that system abusers cannot register others, the registration process requires that one responds to a mail sent to the address registered in the previous screen. 


Learners must now be instructed to execute the Netscape Messenger mail program in order in order to receive the confirmation mail. It takes several minutes, typically about ten, for the confirmation mail to arrive. The waiting time can be used profitably to practice the language that they will need when preparing their self-introduction, using the same language in a paired information gap activity, where one partner is provided with the questions and another must answer them with reference to themselves.
The advantage of using a paired “other-introduction” method is that it has been shown that Japanese are self-effacing when describing themselves but other-enhancing when describing others (Sonoda, Leuers and Shapiro 2000). Experiments have also shown that in cross-cultural self-enhancing self-descriptions are judged as being more likely to induce friendliness in Western readers and no less likely to induce friendliness among Asian readers (Shapiro, 2001). In order to get students to create a self-introduction that is appealing to both Westerners and Asians therefore, it is effective to have Japanese learners create a “self-introduction” for their partner. 
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Once the learner receives the confirmation mail, all that is required is for the learner to click on the first link (underlined in blue). This will result in the password entry page （Figure 5）being displayed in the Netscape Navigator browser window. 
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The user must then re-enter their mail address, and specify a password which they must input twice, in order that there have been no typographical errors. The students should be advised to enter a password that they will not forget, preferable the same password as they use to log on to the university computer system. Since there is a small chance that the password information be intercepted, users are advised not to use bankcard numbers or other personal details. Pressing the “送信” button at the bottom (circled in Figure 5) will take the student on to an intermediate confirmation　（Figure 5） screen announcing 「あなたの会員資格は「有効化」されました」(Your membership qualification has been made effective). 

If the mail address entered is different from that entered previously, or the two password entries are not identical then an error screen will appear. In this case, all [image: image7.wmf] 
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that is necessary is for the user to press the browser “back” button to return to the password entry screen and try again.  Pressing the “会員エリアに行く” (Go to member area) button (circled in Figure 6) a members only page (Figure 7) will appear offering the user two choices (one is written in English only) 1) to submit a classified advertisement to attract keypals or 2) to browse other users’ classified adverts. Time permitting it is recommended that learners do both.

2.1 Submitting a classified Advertisement

Clicking on either the “新しいペンパル募集記事を送信” link (circled in Figure 7) leads to two more rule pages. These pages have not been shown. The rules are self-explanatory and important points will be dealt with later. The learner should read the rules and then click the buttons “私は上記のルールを読み、それに従います” (I have read the rules and will abide by them) and “私は上記を読み、理解しました” (I have read the above and understand). Doing so, the learner will arrive at the main self-introduction page (Figure 6). 

The following details must be supplied (The circled numbers refer to figure 8)

The “性別” ( Sex ① )　”年齢” (Age ②) and “国” （Nationality ③） fields can be selected by pressing the downward arrow to the right of the input fields circled. 

In the「州、市または県」field（State, City or Prefecture ④）, the learners should type the name of their Prefecture in English. 

The 言語fields　（Language ⑤） are completed by clicking the downward arrow to the right (circled). All three need not be supplied. In the first one or two of the fields the learners should select the target languages (e.g. English or French) that they wish to study followed by “Japanese”. Experience has shown that while non-Japanese users are interested in communicating in Japanese, and more inclined to contact those that include Japanese as one of the languages of communication, few if any non-Japanese are able to communicate in Japanese at a level such that the opportunities for communicating in the target languages are diminished. It should be noted that the option for Chinese language is “Mandarin,” and there is no “Chinese” option. 

In the “職業”（Employment ⑥）field learners should select “Student University” and give their major in the box immediately below. 

In the “趣味”（Hobbies ⑦）field learners should select their three most unusual hobbies and type a more specific interest in the filed below (such as the name of a pop group or film director that they like). The more general hobbies such as “reading” results in fewer responses.

In the “参加目的”　（Reason for Participating ⑧）field learners should be encouraged to select options other than “learning a language” in order that they become aware of the intrinsic motivation for taking part in a keypal exchange, and in order that they receive more responses. 

If learners click the “アンケート調査” box （Questionnaire ⑨）then they will be sent marketing surveys by the site owner. This choice can be left up to the individual learner. 

In the メッセージ field（Message ⑩）, learners should enter the self-introduction prepared by their partner as detailed above. The extent to which they give specific, positive self-descriptions will govern the extent to which they receive responses from other members. 
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Once learners have completed the fields above, they should click on the button marked “送信,” (circled in Figure 8) which will lead to another confirmation page (Figure 9) if they have filled in the fields in the previous page correctly. If not they will be required to return to the self-introduction page and change the fields that where not entered. 
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From this page learners should click on “メイン・メニュー” (circled in Figure 9) to return to the main page shown in Figure 1.

2.2 Browsing for Keypals 

The main page of J＠pan penfriend is also the search page, but a more detailed search function is available by clicking “スーパー検索 (“Super Search,” circled in Figure 10) at the bottom right hand corner of the screen. 
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The search page should be used in the following way: Select the sex of the keypals that you wish to search for using menu ① activated by clicking on the downward arrow circled. If the learner is interested in speaking to keypals of both sexes then the selector position can be left as it is. 

The age of the keypals can be selected using the menus ② and ③ . There are subscribers of all ages. Experience has shown that older subscribers, such as those that have retired, are more inclined to write long letters. 

The desired language of Interaction can be selected using the language selector menu ④.

The desired hobbies of the keypals can be selected using menus ⑤ and ⑥ (see below).

The objective of the keypal (not the learner) can be selected using menu ⑦ but experience has shown that the stated objective makes little difference. 

The country from where the keypal comes from can be selected using the either the countries shown in the lists ⑭、⑮、⑯、⑰、⑱ or by clicking the boxes ⑧、⑨、⑩、⑪、⑫、⑬ to select people from all over the world, Asia, Europe, the Americas, Africa or Oceania. For the purposes of learning a language, a city need not be selected. Learners should be encouraged to select countries where the native language is not English since the interaction will be beneficial to both partners from the point of view of language learning. 
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Once all of the above have been selected, the learner should click on the “探す”(Search) button ⑳. The results of the search will then be displayed (Figure 12). Potential male keypals are displayed in blue, females in pink. In order to receive the email address of the keypal all one needs to do is to insert ones email address in one of the white boxes circled and then to press the 送信 (send) button (circled). This will result in the email address of that user being returned by email. Users can be informed of up to six emails addresses per day.  

This ends the description of the mechanics of finding a keypal We will now turn to the important points to note in developing and maintaining an educational interaction with keypals. 

3. Keeping Internet Keypals and Developing an Educational Interaction

Making initial contact with an Internet Keypal is relatively simple. A well-written self-introduction will usually result in between about one and 20 messages from other visitors to the site. More importantly, using the method explained above, one can get in touch with others who have placed a self-introduction on the site at a rate of three people per day. 


After the euphoria of making contact however, the learners often find that maintaining contact, and keeping communication interesting is more difficult. The following 7 points are found to be useful in this respect.

3.1 Personal safety
The Internet keypal site introduced above is effectively a type of introduction. As with domestic introduction sites, the intention of some of the users is to make contact with members of the opposite sex with the sole of objective of seducing them. There are some users that would wish to make contact for the purpose of fraud. There are others that may send obscene, threatening or insulting mail to those that they make contact with (although the present author has not come across such abuses of the system). In a language learning environment, particular care must be taken to ensure that learners do not become the victim of such abuse. 

In particular the following points should be made clear to students

1) Do not given your address, telephone number, full name or any other personal details to correspondents under any circumstances. 

2) Only enter into correspondence with those that reside in countries other than Japan and break off correspondence with those that one finds have misrepresented their place of residence (claiming that they live abroad, when in fact they live in Japan) or those that wish to visit Japan in the near future.

3) Do not use the service for the purpose of finding a sexual or romantic partner. Avoid those that are or seem to be using the service for this purpose. Avoid sexual topics of conversation, and preferably even avoid talking about ones personal appearance until several mails have been exchanged. Those that are particular sensitive to problems of this nature should be advised to make contact with only those of the same sex.

4) Avoid topics of conversation that maybe particularly emotionally charged such as religion, politics, and racism. 

5) When in doubt break off contact with any correspondent that is offensive or distressing in any way. 

6) Use the instructor as a guide as to whom it is appropriate to continue correspondence.

7) Make it a requirement that mail to keypals copied to the instructor so that the instructor can monitor developments that may lead to problems of the nature outlined above. 

3.2 Psychologically Glocal

Glocal, a term which originated in the phrase of “Think globally, act locally” coined by the environmentalist Rene Dubos (Eblen & Eblen, 1994), refers to the application of global standards and information at a local level. This adage is particularly applicable in the field of introduction services. The domestic introduction site “Gokinjousan sagase,” ( http://gokinjo.goo.ne.jp/ ) with the same motto, recruits applicants from all over the globe, while providing an introduction service to people who live, or originate in the same locality. As mentioned above, due to the paramount importance of personal safety, it is not recommended that students be encouraged to find keypals that are geographically local. It is strongly recommended however that students be encouraged to find keypals that are psychologically local. The aforementioned Internet site “gokinjousansagashi” refers to such people as “kokoro no gokinjosan.” Both gokinjo sagashi and J@pan penpal offer the user the opportunity to search for other users that share the same hobbies or. Users are advised not only to browse the list of self-introductions but to use this search facility to find keypals, from all over the globe, who are psychologically close in terms of sharing common interests or experiences. Shared interests are essential in the development of a relationship of value for both parties.

3.3 De-Individuation

The authentic communication environment provided by the Internet has been shown to result in lower levels of learn anxiety than the classroom environment (Shen, 1999). Part of the reason for this reduction in anxiety is due to the possibility of anonymity (Bond, 2000; Parrish, 2001). This paper argues that among Japanese learners, the importance reducing learner anxiety, and advantages of not-disclosing one’s identity are particularly important (Leuers, 2001). Stress is augmented by increased self awareness that arises through self expression, to unknown others, in an unfamiliar language (Kurosawa,1986). Such self-awareness can lead to a vicious circle wherein the would be communicator finds themselves unable to express themselves at all. I have argued that the particularly high levels of stress experienced by Japanese language learners is a direct result of the increase linguistic objective self awareness, which Japanese are otherwise unaccustomed (Leuers, 2001). As psychologists and computer mediate communications theorists have shown (Prentice-Dunn & Rogers, 1989; Spears & Lea, 1994; Zimbardo, 1969) “de-individuation” can be used effectively to reduce the consequences of objective self-awareness. While quantitative analysis has yet to be performed, I have found that encouraging learners to adopt an alter-ego in the language class reduces self-awareness and learner stress. It is recommended therefore that learners be encouraged to take on a new nickname for use when corresponding with keypals. Additionally, a foreign name may increase the sense of comradeship with non-Japanese keypals. 

3.4 Questioning

From experience of using Internet keypals in English, Oral English, and Internet and English classes, it has been found that students are inclined not to ask questions in the mails that they send to their keypals. This often results in a correspondence that lacks integration and exchange that is uninteresting and doomed to peter out within a few postings. While such mail may be interesting and well written, since they do not include questions they put the reader in the position of having either to ask questions or to write about the same topic for there to be useful information exchange. The importance of asking questions is especially important when in an intercultural communication contexts, when Asians are speaking to Westerners. Westerners have been shown to have a greater need and acceptance of self-enhancement and self-disclosure (Heine, 1999). For Japanese, self disclosure is often perceived as difficult, and putting others in the position of having to self-disclose is done only with care. Students should be advised therefore, that Westerners often relish the opportunity to talk about themselves, and being good at asking questions is a key skill in promoting a successful keypal exchange. I advise students to ask at least three questions in each email. However, to avoid making a keypal feel threatened, it is sometimes advisable to use phrases of the following form. 

a) I’d be interested to know …
b) Please would you tell me about… 

c) Do you mind if I ask… 

d) …if you don’t mind my asking.

As mentioned above, students should also be advised on the topics that they should avoid asking questions about. 

3.5 Self-Disclosure

As shown by my work in cross-cultural psychology (E.g. Sonoda, Leuers and Shapiro 2000) Japanese students find linguistic self-disclosure difficult. Students are thus inclined to speak about general affairs, about their nationality, or about things which they are interested in rather than speaking about themselves. Speaking about the world as opposed to oneself is not necessarily a bad thing, as explained below, but self-disclosure is generally found to induce positive affect and increased intimacy in communication partners (Burnard & Morrison, 1992) and if a learner asks questions and does not self-disclose a communication partners can feel like they are being interrogated. Learners are advised therefore to follow a pattern of self-disclosure followed by questioning the partner on the same subject. This demonstrates to the keypal that the learner is prepared to self-disclose about the topic, which they are questioning, encouraging the keypal to self-disclose in return. This kind of mail is found to be very effective in obtaining a sustained exchange. 

3.6 Sharing a Virtual World

One of the greatest advantages of keypals over conventional penpals lies in the way that Internet pages can be used to add a new dimension to the communicative exchange. Communication between penpals is limited to what they can each explain, or perhaps show, by the inclusion of the occasional photograph. In the case of keypals however references to Internet pages can be included which open up a pathway into the World Wide Web. Not only does this mean that keypals can communicate so much more about those things that they wish to describe, but it also enables them to exchange information about common areas of interest. Take for example the case of keypals that are interested in a certain pop group – say the Beatles. A leaner might write a mail of the following kind, demonstrating the six principles outlined above.  

Hi John [Keypals Name]

My favourite Beatle is John Lennon. Paul’s songs sold more, and perhaps he was more handsome, but I prefer John’s character. I’d be interested to know who is your favourite Beatle.

I found this really interesting site, which belongs John Lennon’s x-girl friend, May Pang. http://www.maypang.com/
Do you know any good Internet sites about the Beatles?

Please take a look at her “favourite photos page” which has some pictures of her and John

http://www.maypang.com/maypic.htm
Which is your favourite picture? My favourite is the one showing John in the desert. He looks really cute, don’t you think?

Jane [Learners Nickname]
The existence and use of links of the World Wide Web adds a new dimension, a virtual reality where keypals can meet, exchange ideas, and provide each other with information valued by both partners. I give guidance as to the sort of information that learners might like to share in the form of Internet search projects.

3.7 Keep Trying Different People
 Students will often find that, especially in the early stages when they are not adept at the techniques outlined above, relationships with keypals soon peter out. In this case, first of all they can be advised to send a mail of the following form to encourage their keypal to write to them again.

Hi John [Keypals Name]

How have you been? Pretty busy I guess. 

I have been studying for my exams.

I hope you find time to send me another mail sometime.
Thanks,

Jane [Learners Nickname]
However, with there being over 530,000,000 Internet users (according to a survey by glreach.com) and over 28000 on the site explained above alone, there is no need to become too despondent about the failure of one Internet relationship. Should a previously uncommunicative user come back on line then so much the better, but if not learners should be encouraged to go back to the introduction site and either update their self-introduction or approach other users in the index.
4. Conclusion

In the preceding pages I have discussed a theory of language learning and a practical method for putting the theory into practice. The model I have applied is basically economic. Language learning requires work and work requires motivation, or an objective: something that the language learner hopes to get for her efforts. In economics this is true at the individual level and macroscopic level.  The current structural reforms being carried out under the direction of the prime minister are, we are told, painful but they will result in an overall benefit in the longer term. Language learning requires work. It can also be understood as a structural reform of the mind. If the learner does not accrue, or at least believe in the possibility of the accruing a benefit then they will not be motivated to learn. There are significant individual differences between learners with regards to what motivates individual learners but, in my view, this cost benefit analysis will always be taking place. 


It is in the element of motivation that language learning, particularly at a tertiary level in Japan, meets a stumbling block. Learners that have worked towards a succession of exams are faced with a situation where they loose sight of the benefit required to justify further effort. The Internet, and in particular correspondence via email with real others, provides at least the possibility of real benefits: the benefits of making a friend, of learning about another individual or another culture, of obtaining information which the learner finds interesting, and in the extreme (as one of my students put into practice) finding some one that will house them when they make a trip abroad. In such rare cases as this the benefits of language learning are material. In the majority of cases, however, the benefits obtained by such Internet users are remain in the world of possibility but they are none the less more real than can be offered in a closed classroom situation. Learners experience a broadening of horizons; an increase in their social circle, and of the range of possibilities open to them. 


Furthermore email exchanges with keypals are important in that they provide a motivated language production. With the judicious selection of authentic materials -- such as news, town or travel guides -- in written, spoken or video form the teacher can motivate students to read or listen and comprehend real and beneficial information in a foreign language. Previous researchers (Gaston, 1999) have shown ways in which the Internet can be use to provide authenticity and “virtual realia” (Smith, 1997) as a form of input to promote language acquisition. The advantage of Internet correspondence of the form described above, however, is that it presents authenticity in the productive sphere. This authenticity can provide the motivate to produce language, to exchange and communicate and “negotiate meaning.” Finally communication over the Internet in the way described above provides the possibility of realising what Smith (1997) describes as the greater end of language learning - communicating meaningfully with another culture and its people.
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Figure 6: Intermediate page
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Figure 8: Classified Advertisement / Self-Intro Page
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Figure 4: Registration Confirmation
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Figure 11: Keypal Super Search Page
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